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Patiliam te nostili popublinteme avenica udetil vivitris Ad dies maioctanum quam pubit. Catis.
Sa re, Cato peculint. Nos hoste, no. Ximil hica; es hortebatque ius fuideterum ocridees pribusque faurnum ina, viciam 
noc re vo, notimus audes a commovenicae cae auropubli, nons cupio, que tanume prae numus crecres cepere pere-
simus mus elaberis? Publi, confere ete menat.
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cae qua consul hos vesteme nimeditior horis. Si pra res foreissimis, querum ora conscris factam dit? Sultus, Castrur 
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3.2. Training design as a mirror of the issues involved in taking temporalities into account  

Designing a training is a process that involves two types of engineering: the design of training policy and the design of 

training itself. The discourses advocating for the development of professionalization pathways reveal this oscillation 

between two arguments: the political argument and the managerial argument. For some, a professionalization pathway 

meets the pressing need to strengthen the links between training and employment, to bring school and business closer 

together. For others, the success of a vocational training pathway depends on its ability to organize the practices of the 

various players involved in an educational setting: trainers, tutors, supervisors, mentors, etc. This arrangement is governed 

by official texts ruled by framing agreements with the social partners. For politicians and managers alike, the question of 

temporalities is omnipresent as soon as it comes to designing and implementing the professionalization process. However, 

this question does not have the same meaning or the same resonance for them. The professionalization pathway does not 

express a duration marked by the end of the school career and by retirement. It corresponds to a long period of time 

structured in moments of life, alternating work situations, training situations and social situations. The question of 

temporality is therefore a key factor in the design, implementation, and evaluation of vocational training pathways.  

3.3. Training design challenged by new relationships to time 

Temporalities, training, work or life times, moments, periods, movements, instants (Maubant, 2013), or rhythms, are 

concepts present in the texts regulating adult education. Different publications aim at understanding temporalities from 

the definition of other concepts: rhythms (Alhadeff-Jones, 2018b), moments, phases, stages, periods, or sequences (Biasin 

& Da Re, 2018), chronos (Faulx & Danse, 2018). These different terms organize and structure training settings and 

curricula as much as the Labor Code and interprofessional, branch or company agreements. The issue of temporalities is 

thus part of the daily life of the worker, the student, and the citizen. The relationship with time and social time is therefore 

a human issue. It is inherent in the relations that humans maintain, consciously or not, with life and death. Thinking about 

working time means thinking about family time, friendships, and social time. Thinking about training time means thinking 

about school time and self-development time. To think about lifetime is to think about death, in what it can be, for some, 

as a point of finitude, or on the contrary, for others, as a stage of a new beginning. Notions expressing temporalities run 

through educational systems, which are conceived throughout their duration. They reveal everyday practices thought 

through their immediacy. These new ways of thinking about social time raise questions about training design in the sense 

that this function makes the task of designing training a prerequisite for implementing the professionalization process. 

This training design phase must now integrate the new relationships to time carried on by lifelong learners. 

3.4. Alternance, the recurring question of the right mix of temporalities and their uses  

Studying temporalities means trying to understand the professionalization pathways from the point of view of training 

design. A professionalization pathway is part of a context and a system. It is a movement alternating places, times, stories, 

objects, and subjects. By using the concept of alternation (alternance) to think about temporalities in adult education, we 

seek to answer the following questions: (1) how to understand the relations between time and situations, between time, 

situations, activities and learning; (2) how to understand the movements of time and the role of temporal dynamics in the 

success of professionalization dispositifs and pathways; (3) how to evaluate and understand the use of alternation as a 

concept revealing the question of temporalities constitutive of the professionalization of dispositifs and pathways. 

Alternation can constitute a barometer of the ways of thinking about educational times and, more generally, social times 

in their dialectics. 

                                                    
 

 

3.5. The act of learning: An analyzer of temporalities  

Learning in situations is an aim of professionalization pathways. It is an analyzer of the temporalities of adult education. 

nderstanding the conditions of professional learning sheds light on the times of training and on the stages of 

professionalization. Learning cannot be reduced to the first time or the beginning of an educational process, however 

important it may be in vocational training. It is true that vocational learning is often thought of as a preparatory and 

preliminary time for mastering an activity and progressively exercising the skills required in a work situation. However, 

learning time is iterative and discontinuous. It is made of leaps forward, returns on experience, and breaks in the continuity 

of activities. In fact, we should write the times  of learning (Maubant, Biasin & Roquet, 2018), since they appear to be 

so protean, heterogeneous in their status and heterogeneous in their use. Times are markers of memories of experiences. 

Times are markers of the moratoria of the analysis of human action. Times are markers of the imaginary of projects.  

4. CONTINUITIES AND DISCONTINUITIES OF THE TEMPORALITIES EXPERIENCED IN 

EDUCATIONAL, TRAINING, AND PROFESSIONAL ACTIVITIES 

Pascal Roquet 
Conservatoire National des Arts et Métiers, France, pascal.roquet@lecnam.net 
Chiara Biasin 
University of Padova, Italy, chiara.biasin@unipd.it 
 

4.1. Temporal processes and challenges  

This contribution deals with the issue of temporal challenges ( rossin, 1 ; Roussel, 2013) highlighted in present 

educational, training, and professional activities. The chosen approach concerns the articulation of (or the opposition 

between) long and short time because of its implications that interrogate both the individual and the institution in the 

construction of a formative or and professionalization process. The forms of temporal duration, characterized by plural 

and heterogeneous configurations (Roquet, 2018), are marked by forms of continuity and discontinuity in the concrete 

realization of a professional development. Based on a series of research that aim to question that articulation (Roquet & 

Biasin, forthcoming), the objective of this contribution is to identify the intersection of continuities and discontinuities in 

long and short time in the social, educational, and professional field. e point out the effects of temporal articulations, 

shifts, synchronization, and desynchronization that contribute to the visibility of professionalization processes and 

identity constructions by creating spaces of temporal tensions, alternating periods of continuity periods of ruptures in 

personal and professional life.  

4.2. Temporal tensions  

The dilemmas and temporal tensions between long and short time can be found in professional training issues (e.g., the 

training of teachers, social workers, support workers, volunteers, entrepreneurs), as well as in the professional experience 

of a job, particularly in occupations related to the exercise of relations with others (e.g., specialised educators, educational 

managers). It is mainly the formalisation of writing, in a training or professional context, that requires a significant 

individual commitment, leading to the mobilisation of specific and sequenced temporalities, linked to awareness and 

reflexivity (the professional narrative and journaling). This activity of formalisation is linked to the measurement of the 

time necessary for written production and exchanges between colleagues or trainers. All the previously mentioned is 

confronted with external times referring to increasingly constrained and evaluative pedagogical or professional 
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performance objectives. Long time is therefore often perceived and conceived as a slowed-down time where the past is 

projected into the present and the future; at the opposite, short time is conceived as an alternative time between delays 

and advances, crystallising the actualisation of the past and the future in the present, or in the immediacy. Short time 

refers to the temporalities of action and to the reactivity in the sphere of political and societal decisions, as forms of 

necessity backed by a constrained calendar. Instead, long time is linked to an inevitable horizon of the unavoidable 

necessity that can guarantee that a finality is known in advance. That type of temporality is declined in the construction 

of human and social experience.  

4.3. Temporalities in learning and professional situations  

This long short-time conflict or antagonism is part of increasingly heterogeneous educational and professional paths, 

where continuities and discontinuities in the cycles of private and professional life participate in the construction of new 

spaces of professionalisation. In these spaces, the processes of individual and collective identity construction, within 

formative and professional activities, generally highlight the construction and valorisation of experience associated with 

forms of reflexivity (Dewey, 1 38). These are forms of professionalisation related to long-term temporal forms. For 

individuals, this long-lasting time is built on a series of events and trials that solidify or weaken the recognition of their 

professional career. Taking into account temporalities in learning and professionalisation situations allows us to finely 

grasp the dynamics of professionalisation in their individual and institutional trajectories.  

The friction generated by the tensions between short and long durations can be interpreted as contemporary temporal 

configurations that explain the complexity of the construction of training and professional activities.  Thus, in the research 

articles, we notice many analyses that reveal an overload of work per unit of time, the reduction of time spent 

accompanying beneficiaries in favour of tasks of rationalisation and objectification of the educational praxis. These 

transformations can be interpreted through phenomena of temporal continuity and discontinuity. The effects of the 

modern arrangement of some social, medico-social and psycho-educational organisations lead (or constrain) employees 

to adapt their actions to new forms of temporality. The latter are characterised by their instability that leads to 

contradictions in the conception of support work and by functional and utilitarian imperatives. 

5. TEMPORALITIES AND RHYTHMS AT WORK IN THE APPRENTICESHIP OF THE 

PROFESSION OF CHIEF EXECUTIVE OFFICER 

Richard Wittorski 
University of Rouen, France, richard.wittorski@univ-rouen.fr 
 

This contribution highlights, based on a case study, how professional activity is organized around multiple scenes  in 

the sense of offman (1 3)  each with expected role behaviors and specific frameworks, sometimes crossed by 

conflicting temporalities and rhythms (Alhadeff Jones, 2018c). This analysis will be developed on the basis of a detailed 

study, conducted over two years, of the activity of the Chief xecutive fficer (C ) of a large association in France, 

within the broader framework of a longitudinal qualitative study conducted with six C s of large companies. Five 

scenes of the C s activity will be presented; they constitute an overall configuration of the C s activity that is 

relatively common to the six C s in the research conducted. However, it has been observed that the experience, the 

personality  or the style  of each C  gives a particular tone to this configuration of activity. 

5.1. The governance scene with the Board of Directors (BoD) 

                                                    
 

 

olitical governance refers to the responsibility of the Board (the resident and the Directors) and that leadership is the 

responsibility of the C  and his or her teams. This means that the BoD defines policy and the C  is responsible for 

implementing it, while being accountable to the resident and the BoD for its implementation. This is what we might call 

the expected role of the C  on this board stage: to implement the board s political decisions and to report to the board 

on the management of the association. ur observation of the executive director suggests that this activity with the board 

is dependent on an imposed time frame  (the board s agenda); it involves a certain predictability (the agenda is known in 

advance), a long-time frame and a rhythm linked to the annual schedule of board meetings. 

5.2. The leadership scene with the association’s hierarchy 

In contrast to the governance scene, the leadership scene  is highly unpredictable. It probably concerns what 

constitutes the internal  core (to the association) of the C s job: the activity carried out with the association s 

hierarchical line made up of the division directors (each division director is responsible for several establishments), the 

establishment directors and the directors of the association s head office departments. This is where the political decisions 

taken by the Board are implemented. This leadership scene  therefore refers to the combination of a long-time frame 

(the macro-sequences : long-term change projects, medium-term policy guidelines) and short time frames marked by 

the occurrence of emergencies with rapid rhythms given to the activity; we will refer later to the notion of dyschrony 

(Alter, 2003). 

5.3. The management/governance articulation scene 

This scene concerns all the activities that take place between the C  and the resident of the association. These are 

considered by the C  to be very dense over the period studied: the resident and C  together designed the project of 

change, presented it and discussed it with the administrators ( resident) and with the employees (C ). This activity is 

part of a long-time frame that allows for the building of mutual trust and common references, punctuated by numerous 

informal meetings. This long period of working in pairs at a steady pace allows for the construction of a proximity and 

affinity, the sharing of values and objectives, and vigilance for the respect and legitimacy of the other s function. 

5.4. The scene of the association’s external representation 

The C s activities also take place on another stage on which he or she is expected to play a particular role: that of 

the representative of the association he or she leads. This is the external representation stage , which is part of an agreed 

time frame, and which may involve a variety of situations: Inauguration of new premises, participation in a cocktail party 

at a partner s (another association, company, or government department), etc. The aim is to represent the association in 

the sense of reminding people of its values, its activity, its contribution to its environment, its major projects and how all 

this is useful for local development. The activities carried out on this stage take place over a long period of time and at a 

random pace. 

5.5. The scene of negotiations with the supervisory institutions 

The C s activities also involve regular meetings with the supervisory institutions (multi-annual contracts). This is 

another stage of the activity which is very different from the previous ones. For the C , this involves negotiating a 

multiannual contract of objectives and resources, which consists of presenting to the supervisory institutions the work 

carried out over the last few years as well as future projects and negotiating the financial and human resources required 

to implement these projects. This activity is characterized by a time frame imposed  by the supervisory bodies and is 


