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10
Life Design for an Inclusive and Sustainable

Future

Ilaria Di Maggio, Maria Cristina Ginevra, Sara Santilli,
Laura Nota, and Salvatore Soresi

We live in a world characterized by uncertainty, complexity, rapid change,
globalization, and inequality, all of which has significant impact on the well-
being of people, groups, and communities. Further, it seems clear that the
world is in the midst of significant ideological, social, and environmental
changes (Hooley, Sultana, & Thomsen, 2018). These changes make it more
difficult not only for a great part of the population to live in the present,
but also for succeeding generations to aspire to and imagine a possible future
(Guichard, 2018; Hooley et al., 2018; Santilli, Di Maggio, Ginevra, Nota, &
Soresi, 2020).

From the 1970s to the present, a neoliberal vision of markets and the
economy permeated, little by little, cultures, education, and the role of
citizenship, infusing the idea that the wellbeing of the person is related
to consumption and the ownership of objects and items (Guichard, 2018;
Santilli et al., 2020). As a result, there is a saturation of market-related
models in many different areas of human, social, and political life. Too often,
in this context, people look for happiness and wellbeing in new products,
new markets, and new ideas, and competition is considered a source of social
progress (Dardot & Laval, 2013).

Moreover, processes such as globalization, understood mainly in terms of
the free movement of capital, brought a shift of production systems in devel-
oping countries. These forces brought higher availability of low-cost “global
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manpower,’ while also bringing the loss, in Western countries, of a consider-
able number of workplaces and positions (Chomsky & Polychroniou, 2018).
All of this has been exacerbated and augmented by rapid automation that has
fostered the substitution of routine jobs with technology, reducing further the
possibilities for work for a wider swath of the population (Milanovic, 2017).
These realities dominate the contexts in most countries, resulting too often

in inequalities and the exclusion of a significant number of people (from
the most vulnerable to middle-class people) who, previously, were protected
(Alvaredo, Chancel, Piketty, Saez, & Zucman, 2018; Milanovic, 2017).
Moreover, there is a contrast between Western countries and developing
countries: in the former, there is the centralization of capital, techniques, and
comforts, while in the latter there is, too often, despair and desolation. Conse-
quently, it is reasonable to hypothesize that emigration could exponentially
increase over the next decade, exacerbating problems such as poverty, consis-
tent levels of social heterogeneity, high competitiveness, precariousness, and
excessive exploitation of natural resources (Nota, Soresi, Di Maggio, Santilli,
& Ginevra, 2020).

One implication of this somewhat gloomy forecast is the need to revise
multiple assumptions of and processes pertaining to career guidance and
the changing shape of careers and the world of work. Being alert to issues
of inclusion and sustainability will be even more important in the future,
and professionals in career and vocational guidance will need to be trained
to recognize discrimination, address inequalities, remove barriers, and mini-
mize exploitation; to focus on the overall wellbeing of humanity and of the
world we live in, particularly where people from younger generations will live
(Hooley et al., 2018; Nota et al., 2020).

In this chapter, following a brief historical excursion through the social role
that career guidance has had through the years, we outline possible actions
that career guidance professionals could perform so as to embrace, sustain,
and foster the creation of a better future for everyone and to contribute to
the creation of inclusive and sustainable societies.

Career Guidance, Career Design, and Career
Counselling: Past, Present, and Future

For much of recent history, a number of presumptions about careers and work
prevailed and shaped career guidance: work and workplaces were reliably
stable; there were enough jobs available that workers could choose what they
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wanted, particularly in the wealthiest countries; and getting adequate educa-
tion and training would almost guarantee employment in a timely manner.
The role of career guidance and counsellors in such a context was to assist
young people to choose among different career options based upon factors
related to ability and interest. As such, the field of career guidance has studied
and applied criteria and tools to analyse the relationships between supply and
demand so as to predict job availability.

Parsons (1909) is credited with establishing these “matching” practices in
career guidance, proposing that guidance counsellors identify aptitudes and
match them to work contexts and demands. Within this model, the coun-
sellor expends time and effort to identify a person’s aptitudes, including
sensory and physical skills, cognitive and emotional capacities, and the
person’s interests when providing career guidance (Nota & Rossier, 2015;
Savickas, 2011; Savickas et al., 2009).
This course of action in the field of career guidance brought about tremen-

dous social change, since before that time people were “trapped” in their social
class: there were no jobs to choose or to be prepared for if a person was not in
a certain social stratum. School success (and thus school opportunity), during
this time, was characterized as confirming one’s social status. Career guidance
provided opportunities to individuals who, previously, had no such chances
and emphasized their rights to choose employment and a career by, in essence,
serving as a mediator “between” the career environment and the person.
The social context that inspired Parsons and his followers began to change

after the end of the Second World War, once again bringing about radical
social changes. During these years, there was a higher demand for skilled
labour, both in technical and clerical fields. Education finally became an
investment for the economic growth of countries. Employment opportuni-
ties, higher educational attainment levels, the widening of rights and civic
protections for marginalized people, and increased attention to the popu-
lation’s wellbeing: all these factors contributed to focus attention on career
choices and themes such as career fulfilment. The idea of “career” started to
take hold in career guidance activities.

Accordingly—and paralleling the development of psychological, educa-
tional, and social science studies pertaining to career and work—career
guidance processes began to take into account greater complexity. Rather
than focusing only on what Parsons referred to as “interests,” career and
vocational guidance counsellors and theorists incorporated knowledge about
personality and motivation, with the idea that if such traits are nurtured
in specific career environments, it could foster both career fulfilment and
enhanced career performance (Holland, 1959).
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Thus, variables such as motivation, knowledge, skills, career values, and
personal characteristics required more attention from guidance counsellors.
These variables eventually began to be seen as interconnected with contex-
tual factors, such as emphasized in Social -Cognitive Career Theory by Lent,
Brown, and Hackett (1994). Career decision-making models were formu-
lated to assist people in making career choices (e.g., Gati, Garty, & Fassa,
1996). The idea of career development took on a major role in theory and
practice with the recognition that, like other areas of human development,
career interests, preferences, and knowledge developed over time. Donald
Super (1980), for example, introduced an early theory of career develop-
ment, the Life Career Rainbow, which described career development in terms
of life stages and life roles, providing fruitful ideas and information for both
practitioners and researchers.

Super’s theoretical framework was extended, expanded, and renewed
by Savickas, who, during the 1990s, proposed Career Construction Theory
(Savickas, 2005), which lies at the heart of the Life Design paradigm (Savickas
et al., 2009), as described below.

The Life Design Approach

The Life Design International Research Group emerged in the period when
the world was facing the economic crisis of the 2008 Great Recession. The
causes of the crisis were complex and not clear to many people who, too often,
experienced job losses, increased unemployment, and increased job insecu-
rity levels (Nota, Soresi, Ferrari, & Ginevra, 2014; O’Reilly, Lain, Sheehan,
Smale, & Stuart, 2011). There arose a need to begin to provide solutions
to problems and discomforts that were becoming more and more consis-
tent, by looking for new ways to deal with a reality that was still not so
understandable.
The Life Design paradigm, based on the epistemology of social construc-

tivism (Young & Collin, 2004), recognized that professional development
is highly contextualized and individualized. It claims that career develop-
ment cannot only focus on career decisions regarding finding a suitable
job according to personal competences, values, and interests. Rather, it
conceptualizes career development as a dynamic interaction between personal
characteristics and contextual factors. Specifically, according to this paradigm,
the individual is an active agent and actor of their own personal and career
development, of their present and future, by designing their life stories or
narratives and formulating coherent life aims and plans (Pouyaud, 2015;
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Wehmeyer et al., 2019). They are not shaped by the context, but is in interde-
pendence with it. This means that the individual develops in a specific social
and cultural context, which involves multiple systems (e.g., organizations,
societal policies, and practices), which can affect human functioning (Nota &
Rossier, 2015). As a result, focusing exclusively on environmental conditions
or individual attitudes, interests, and abilities as a basis for successful career
development is not enough; instead career counselling should focus on how
these multiple nonlinear interactions can have a positive impact on career and
life outcomes (Hirschi & Dauwalder, 2015).
The Life Design paradigm underlines the need for supporting individuals

in co-constructing and planning personal and professional pathways. Career
designing should be the result of a continuous construction and reconstruc-
tion of life themes that include past memories, present experiences, and future
aspirations (Pouyaud, 2015). The personal meaning of these themes allows
individuals to adapt to social changes that are crucial in their working lives
(Savickas et al., 2009). Therefore, life designing is a dynamic, recursive, and
strategic process that should not be detached from self-reflection, taking into
account the numerous experiences and time of life (past, present, and future)
together with the diverse contexts and roles everyone can play during their
existence.
The Life Design paradigm, as described by its founding group in the 2009

article (Savickas et al., 2009), was built on five premises:

(1) From Traits and States to Context. The suggestion was to move beyond
objective measurements and regulatory profiles, which turned out to
be inadequate in describing people as living beings that interact and
adjust to multiple contexts. Professional identities should be considered
as variable patterns influenced by stories and not representable by static,
conceptual, and simplified profiles, built with scores obtained through
tests.

(2) From Prescription to Process. The idea was to move from traditional
processes involving giving direction and advice about a career to follow to
focusing on promoting coping strategies to enable clients to manage and
deal with the complexity of a labour market characterized by frequent job
changes and multiple choices and decisions throughout one’s professional
life.

(3) From Linear Causality to Non-linear Dynamics. People’s professional
lives are a complex phenomenon that cannot be dealt with using
linear prediction modalities. Working activities will evolve, will be more
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complex and, there will be the need for analytic skills that enable one to
focus on more holistic life projects.

(4) From Scientific Facts to Narrative Realities. There was particular atten-
tion to the necessity to take into consideration the constant construction
and reconstruction of people’s multiple, subjective realities. Rather than
referring to group rules and conceptual terms, clients should be involved
in activities that help them give meaning to their situation and, as a
consequence, to look for new ways to see themselves.

(5) From Describing to Modelling. Clients’ professional plans are, by defi-
nition, personal, therefore unique. As a consequence, efficient career
counselling has to be adjusted in every single case. Every standardized
activity reduces the value of such counselling.

The studies that took inspiration from the Life Design approach allowed
the field to underline the need to proceed with customized, personalized
actions. Moreover, it allowed the field to take into consideration people’s
right to receive specific attention, avoiding more standardized career guid-
ance activities, which may be damaging because they do not account for
the uniqueness of every person (Savickas et al., 2009). In the Life Design
approach, more value was given to unique possibilities, opportunities, and,
even, to unexpected outcomes. The authors of the stories used in such coun-
selling have been encouraged and motivated to build, or instead to co-build,
unique conclusions, new projects, and new stories for clients (Nota & Rossier,
2015). Rather than considering, measuring, and evaluating those aspects that
in the past were considered the most important predictors of academic and
career success (such as interests, aptitudes, skills, leadership, motivation, etc.),
career practitioners should focus on other factors. More specifically, they
should support clients to consider issues regarding career adaptability, the
potential benefits of investment in education, resilience, hope, optimism, and
taking events in perspective (Nota & Rossier, 2015). Under prior socioeco-
nomic contexts, career guidance aimed to promote skills useful for career
choice processes, focusing on enabling clients so that their working life could
become a source of wellness. In this way, it was faithful to the mission of
discipline with regard to social relevance (Soresi & Nota, 2020).

Nowadays, however, the living conditions of people have changed consid-
erably when compared to the past. Wellbeing seems to be a condition
achieved by fewer people. Traditional processes used to support career choice
and inclusion are no longer sufficient. Today, career practitioners have to
consider that supporting clients to deal with the future means reflecting on
how to face alarming risks. Some of these risks are, for example, increasing
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inequality, the concentration of prosperity and of work opportunities within
an increasingly narrow band of people, the increasing movement of peoples
across borders, the depletion of natural resources, the impact of technology
on working environments and on quality of life, and job conditions that are
at the same time more insecure and less decent. Another risk is the paradox-
ical request addressed to people to become, despite everything mentioned,
more competitive and more resilient: people have to be “constantly” ready
and good enough to deal with unpredictable opportunities. People are also
expected to become self-entrepreneurs, even without the actual amount of
money that is required to start such a career (Hooley et al., 2018; Nota et al.,
2020).

Having considered all these factors, it is hard to escape the fact that career
guidance needs a change of pace that, according to us, can only be associated
with investments in inclusion and sustainability.

Starting from Inclusion and Sustainability

At the root of neoliberal economic ideas and policies that have charac-
terized the last three decades, there is the individual. Too little attention
has been given to social, societal, and social justice issues. But the global
issues discussed previously are pushing the consideration of new strategies,
embracing solidarity, mutual aid, a sense of societal responsibility, empathy
towards the others, and, overall, inclusion and sustainability within and
beyond national borders. These strategies can be used for economic growth
and development (Hooley et al., 2018). Before describing the role of career
guidance in the construction of inclusive and sustainable contexts, it is
appropriate to define these two terms.

Inclusion. The term inclusion refers to contexts in which all people
fully and actively participate in all aspects of society and in which they are
able to obtain a satisfying quality of life (Di Maggio & Shogren, 2017).
When the term inclusion is used, the emphasis is not on what might make
the person “different,” whether referring to one’s racial/ethnic, linguistic,
disability, or socioeconomic status when compared with any other group,
but instead, emphasis is placed on the interaction between what makes each
person unique and how that contributes to improved social, civil, and career
participation (Owens, 2015; Shogren, Wehmeyer, Schalock, & Thompson,
2016).

Inclusion implies that all people and all institutions are “active” in seeking
to guarantee the full participation of every person in social and civil life
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(Asante, 2002). In other words, promoting inclusion requires an emphasis
on the contexts in which all people live, learn, work, and play (e.g., organi-
zations, systems, and societal policies and practices), as these contexts play
a critical role in promoting individuals’ functioning and quality of life and
the co-construction of their strengths and weaknesses (Asante, 2002; Shogren
et al., 2016).

Sustainability. The United Nations adopted sustainable development as
a guiding principle for economic, environmental, and social development.
This principle aspires to meet “the needs of the present” without compro-
mising the ability of future generations to meet their own needs and fosters an
“equitable sharing of the environmental costs and benefits of economic devel-
opment between and within countries” (World Commission on Environment
and Development [WCED], 1987).

According to the Brundtland Report (WCED, 1987), sustainability
involves the protection of the environment and natural resources. It also
emphasizes social and economic welfare to present and subsequent genera-
tions. Sustainable development is also understood as socially just and ethically
acceptable. Sustainability has thus been recognized as an essential norma-
tive principle for the society in establishing long-term ethical relationships
between present and future generations (Hansmann, Miegb, & Frischknecht,
2012). It is an integrative construct, which incorporates environmental,
social, and economic factors as three fundamental dimensions. These three
dimensions are pillars of sustainability: responsible development requires
attention to the natural, human, and economic capital or, informally, the
planet, the people, and the profits (Purvis, Mao, & Robinson, 2019).
The above-mentioned is aligned with the 2030 Agenda for Sustainable

Development and its 17 Sustainable Development Goals. This was adopted
on 25 September 2015 at a special United Nations summit. The Agenda is
a commitment to guarantee sustained and inclusive economic growth, social
inclusion, and environmental protection; promoting peaceful, just, and inclu-
sive societies through a new global partnership. As it pertains to this chapter,
Goal 4 and Goal 8 are particularly relevant. Goal 4 emphasizes ensuring
inclusive and equitable quality education and promoting lifelong learning oppor-
tunities for all individuals, especially for women, girls, and marginalized
people in vulnerable environments. Goal 8 aims to promote inclusive and
sustainable economic growth; full and productive employment, particularly
for young people; and reduce informal employment and the gender pay gap
while promoting safe and secure working environments so as to create decent
work environments for every person.
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Based on these premises, Pouyaud and Guichard (2017) suggested that
career guidance should prepare people to be engaged in aspects of life that
might lead to inclusive and sustainable global development. In other words,
it is essential to support individuals to think about forms of active life that
promote sustainability and inclusion.

Santilli et al. (2020), based on the Life Design approach and considering
the new and global challenges that characterize today’s world and societies,
emphasized that career guidance should encourage people to look at the
global reality and what is likely to happen in the future, to focus less on
self, and to recognize that discriminations, inequalities, and barriers exist and
limit inclusion and sustainability. Career guidance professionals should also
encourage people to take on work that combats these negative inequities and
creates alternatives for improving the wellbeing of humankind and the world.

Career and Life Design for an Inclusive
and Sustainable Future

Given the premises of careers and work thus far pertaining to the Life Design
approach and considering recent reflections in the field of career guidance
discussed previously, there are a number of ways in which this approach can
contribute to career guidance practices that foster inclusion and sustainability,
particularly with adolescents and marginalized populations.

Inclusive and sustainable vocational guidance for adolescents. Adoles-
cents today find themselves planning their future career in a social context
characterized by globalization, the hegemony of neoliberal politics, rapid
technological advancements, precariousness, and unemployment. There are
also a series of social risks, challenges, and environmental issues that have
substantial repercussions on adolescent career decision-making and future
career planning (Hooley et al., 2018).

Several studies have shown that issues associated with job and work
precariousness and unemployment contribute to feelings of discomfort and
uncertainty about the future for young people. Such issues and perceptions
are also related to low expectations of career success, a sense of hopelessness
for the future, a tendency to orient to the present and act without considera-
tion of the future and, overall, the perception that the world of work is full of
obstacles capable of compromising their educational and career development
(Hatala et al., 2017).

However, lack of awareness of issues pertaining to globalization and
market-driven economies and their repercussions on the labour market and
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on future career planning can be a problem. Globalization is fairly widely
perceived as a complex phenomenon, characterized by economic, cultural,
and exchange aspects. Ginevra, Di Maggio, Santilli, Berti, and Nota (2019)
found, however, that adolescents did not consider these issues, including
critical issues associated with economic and social disparities (e.g., Myers,
2010).

In the career guidance field, specific career interventions are needed to
stimulate greater reflexivity and awareness concerning these phenomena.
Furthermore, such interventions are necessary because of the social and polit-
ical challenges that, in an inclusive and sustainable perspective, young people
must consider when thinking about their future. Career guidance should be
able to enable young people to think about the challenges they will face
in the future. It also should foster the growth and social development of
young people by “shifting” from a mostly individualistic, inward-looking,
present-oriented vision to a more contextually oriented worldview that
includes a focus on society and the common good, social development, and
sustainability (Soresi & Nota, 2020).
The shifting emphasis in career guidance on social phenomena should

enhance some form of collective good rather than solely individual empow-
erment. The central idea is that the management of these challenges requires
the collaboration of professionals, multidisciplinary approaches, the use of
heterogeneous skills, and a view that underlines how people together can
change the future, rather than the single person can change the future
(Anderson, Turner, Heath, & Payne, 2016; Watts, Diemer, & Voight, 2011).

Further, Di Maggio, Ginevra, Santilli, and Nota (2019) pointed out that
the propensity to consider global challenges is associated, directly and indi-
rectly, with hope in achieving personal goals and goals pertaining to the
common good, and to a more significant investment in higher education.
The latter is important for career guidance professionals in that their role
becomes, in part, to prepare future professionals to understand and prevent
global threats and find new, complex, and innovative solutions to existing
challenges, thus providing promise to them and future generations of a society
able to provide wellbeing and satisfaction for all (Peterson & Helms, 2014).

Considering this, we have developed and tested the effectiveness of the
Stay Inclusive, Sustainable, Curious, Cosmopolitan, Aspirant, Etc. project at the
Larios Laboratory of the University of Padova, Italy. The focus of this project
was to use a Life Design approach to encourage young people to reflect on the
future and career planning, taking into account the global challenges that they
will face in that future. The project includes a series of assessment instruments
that guide young people in the identification of possible future concerns, on
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the one hand, and a series of future scenarios on the other. For example,
to get young people to reflect on the future, the questionnaire The future is
around the corner… What does it hold? was developed, aimed at encouraging
adolescents to reflect on developing sustainable and inclusive contexts. The
instrument Thoughts on development and the economy of the future was devel-
oped to support young people to reflect on their ideas about an economy for
the benefit of all people and society. Additional instruments have been devel-
oped to focus the attention of adolescents on resources and skills for planning
their future in conditions of uncertainty and insecurity in the labour market,
conditions that will likely be present into the near future (Santilli et al.,
2020). These skills are, for example, the ability to keep up to date, to be able
to engage in Life Design activities even in complex and uncertain situations
(Schaufeli, Martinez, Pinto, Salanova, & Bakker, 2002); optimism, flexibility,
persistence, curiosity, and risk-taking (Krumboltz, 2009); and cosmopolitism
(Van de Vijver, Van Hemert, & Poortinga, 2015).

As part of the project, a career guidance intervention was also planned
for high school students, titled Looking at the Future and at the University in
an Inclusive Way. It is intended to encourage reflections on global challenges
and on the contribution that they can make in their educational and career
futures. It consists of five didactic units of two hours each, one for each week
for a total of five weeks. In the first unit, future emergencies identified by
the United Nations are discussed, and students are asked to examine these
as they pertain to their hopes and concerns for the future. In the second
unit, the 17 Sustainable Development Goals set by the United Nations are
presented. The importance of education and self-determination towards the
future are discussed to encourage students to reflect on what these can bring
to their future and how they could relate those to the United Nations’ goals.
During the third and fourth meetings, students are invited to think about
their possible future visions, taking into account the United Nations’ goals. In
the last unit, adolescents are helped to identify occupations and professional
activities related to their vision, and possible training paths that could help
them to acquire knowledge and useful skills to perform them. In line with
this, different and extensive academic fields are examined, rather than specific
degree courses. This is intended to stimulate participants to reflect on the role
that education has in the realization of their visions and the contribution that
study and training could make in pursuing the goals identified by the United
Nations.
To test the effectiveness of this career intervention, a study was conducted

with 92 high school students (Mage = 17.21; SD= 0.62), randomly assigned
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to either a traditional career intervention group (43 students) or to the treat-
ment “inclusive” career intervention group (49 students). Results highlighted
that adolescents in the inclusive career intervention group showed higher
levels of career adaptability, career decisiveness, and investment in higher
education than did students in the traditional intervention group. Results
suggest that this program could be used in school contexts to provide effective
career guidance training to large groups of students interested in promoting
sustainable and inclusive social contexts.

It should be noted that it is crucial to involve parents and teachers who,
if properly trained, can support young people to analyse social phenomena
in a more sophisticated manner; and to explore activities, training, and
professional paths to which to commit, with the goal of contributing to
the construction of sustainable and inclusive social contexts (Pouyaud &
Guichard, 2017).

Inclusive and sustainable career guidance for individuals with vulner-
ability. The conditions described in the opening pages of this chapter have
very real negative consequences, especially for people who are vulnerable,
including people with disabilities, immigrants, who are unemployed, or who
are early school leavers (Carr & Batlle, 2015). Prejudices and stereotypes
about these marginalized groups persist and tend to be associated with a lack
of hope, doubts on one’s skills, self-depreciation, and inclinations to focus
on one’s negative aspects (Millner & Kim, 2017). Research by Di Maggio,
Santilli, Nota, Ginevra, and Soresi (2019) showed, for example, that people
with stories of addiction have to face persistent contextual barriers, such as
negative evaluations from others, lack of social/economic support, and prej-
udice in working environments. All these factors strain their psychological
stability and make it difficult for them to project or re-project their working
future.

Considering all of the above, it is clear that when dealing with inclusive
and sustainable career guidance, it is more important to give voice to people
who are vulnerable so as to support them to recognize external and contextual
factors that affect their stories in relation to the broad sociopolitical system in
which they live. It is important to help marginalized people reconsider their
life stories, underlining the positive or negative role that the context played in
their working life and to help them think about how much that could affect
their construction of the future. On the one hand, this process creates forms
of consciousness and awareness, on the other hand it creates procedures of
critical reflection, which help to reduce the “weight” of experiences of failure,
difficulties, and discomfort (Kenny, Blustein, Gutowski, & Meerkins, 2018;
Sanchez Carmen et al., 2015).
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Kenny et al. (2018) suggested, in line with what has also been high-
lighted by Hooley et al. (2018), that career practitioners should, first of all,
help people to consider the sociopolitical circumstances that affect their life
stories. Career practitioners should analyse, explicitly, the power disparities
and sociopolitical inequities that exist that result in bias and discrimina-
tion. They also should understand, through their clients’ life stories, their
meaningful, concrete, working and life experiences, and, as a consequence,
foster guidance to account for these experiences. Finally, they should help
individuals to challenge negative stereotypes and to reduce the perception of
guilt.

In this context, guidance professionals might call particular attention to
the courage a person has shown in dealing with difficult circumstances, thus
emphasizing a human virtue (Putman, 2010). Courage is a protective mecha-
nism for coping with situations of discrimination and vulnerability (Putman,
2010; Santilli et al., 2020), a combination of strengths that include bravery,
persistence, integrity, and vitality. It promotes “the exercise of will to accom-
plish goals in the face of opposition, either external or internal” (Peterson &
Seligman, 2004, p. 199).

In line with this, Santilli et al. (2020) have involved young people in envi-
sioning themselves in precarious conditions so as to give them a voice in
those situations, starting from their stories of courage. These young people
are asked to tell a real personal story of courage. In particular, the participants
are told:

the purpose of this interview is to better understand the experience of courage
that people exhibit in their life or professional life. Life is often complex and
difficult, and for this reason, it requires patience, perseverance and courage. In
your experience, have you ever been courageous? If yes, can you try to describe
a situation in which you were a courageous person?

Analyses were conducted on answers provided and two core themes emerged.
The first was connected to indecent and undignified working conditions and
the second core theme was connected to neoliberal ways of conceptualizing
the person and work. The first core-theme concerned unacceptable requests
regarding the working environment in terms of time, place, and salary (e.g.,
“I call it exploitation because I was forced to work in the company without a
contract. I signed nothing and I worked: this is courage.”). Other stories were
about proposals for odd jobs and overbearing promises (“I had the courage to
try a little bit of everything. So many times I found myself doing odd jobs … he
made me do everything, and I did learn anything ”). Other requests identified
were requests that were urgent without a compelling reason, requests to make
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future life decisions without having time to reflect (“I was called to work in
Malta overnight … the departure would have been the following week”). There
were also stories about discriminatory conditions (“Once in a bar where I
worked for four months as a bartender, I met an owner who reminded me of the
devil. He treated me like a slave.”).
The second core-theme concerned the neoliberal work context. Specifi-

cally, two sub-themes were identified: the idea that the responsibility for one’s
failures and successes is only personal (“only sometimes I think it’s not all my
fault because I can’t find a job. I think that this is not due to my characteristics
but to a global situation”) and competition in working contexts (“Courage is
facing the pressure they put on you … they make you know right away that it is
a ruthless competition for that position”).

When focusing on courage, it is possible to identify positive actions
performed by people and to value them. People can be helped to adopt an
assertive stance that can help them connect to society and reshape their lives
in the face of scarcity, marginalization, and oppression (Kenny et al., 2018;
Sanchez Carmen et al., 2015).
The examination of these situations can also be the basis for helping people

face categorizations and labelling that tend to foster self-depreciation and the
propensity to focus on one’s negative aspects (Millner & Kim, 2017). People
should also be helped to reflect upon the propensity to internalize the myth
to which the neoliberal culture has accustomed us: being self-entrepreneurs
(Santilli et al., 2020). According to that myth, individuals are actually those
who determine their chances of success and failure. This mistakenly leads
people to think that they are entirely in charge of their problems and their
failures. These beliefs can become “millstones” that people are forced to live
with and that may often hinder a courageous re-design of one’s existence
(Kenny et al., 2018).
The scientific and experiential knowledge that practitioners collect through

an attention to barriers and negative context conditions may be used, at
this point, to breathe life into guidance activities dealing with awareness
and activism. This can also be accomplished through the involvement of
private and public institutions’ stakeholders and through educational inter-
ventions aimed at promoting the creation of inclusive scholastic, working,
and community contexts. These contexts have to directly address and elim-
inate discriminations and inequalities and have to foster active involvement
of all (Appadurai, 2004; Di Maggio, 2019).
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Conclusions

The socioeconomic conditions that have characterized the last few decades,
specifically globalization and neoliberalism, impact our daily life as well as
the economics and societal structures of countries, creating an inextricable
intertwining of progress and threats. The threats, as described in this chapter,
have serious implications for career decisions and wellbeing of young people,
particularly young people who are vulnerable, and can lead to limitations
quality and satisfying futures. All of this leads to the need to identify critical
steps in career guidance that can lead the field towards efforts to promote
inclusion, sustainability, and to combat inequality and discrimination.

Such a recalibration begins with career guidance professionals assume the
role of change agents; to make it clear that career guidance is no longer just
about the self, but about the person within the context of experiences and
environments. Is also important to reflect on the negative consequences of
contexts that are not inclusive and work environments and conditions that
are not respectful, and to find ways to act to change negative and dehuman-
izing environmental and social conditions (Soresi, Nota, Ginevra, Santilli,
& Di Maggio, 2019). To further this agenda, Soresi et al. (2019) developed
(in partnership with a wide array of researchers and practitioners) a Memo-
randum on Guidance and on Career Counseling , to address issues that need
to be addressed to ensure that populations with vulnerability are included.
This memorandum states that career scholars, professionals, and practitioners
should, among other things:

● anchor their reflections and promote, through their interventions, those
theoretical models and practices that connect scientific rigour to a specific
vision of the future, in terms of sustainability, equity, and inclusion;

● suggest analysing the influence of contextual factors in determining needs,
successes, and failures;

● maximize preventive and early intervention opportunities, especially for
members of vulnerable communities;

● detect and remove barriers that may reduce the involvement of every
person into social, educational, and working life;

● collaborate with other agencies, services, and professionals interested in
sustainable development, social activism, and in people’s wellbeing;

● provide psychosocial and psycho-educational support, particularly for
people from vulnerable and marginalized groups;
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● mobilize complex processes that take into account interpersonal, cultural,
social, environmental, economic, and political-institutional factors to
enable agentic action and encourage and produce change dynamics;

● use qualitative and quantitative procedures to highlight the effects of career
guidance on choice processes and on processes regarding career design for
groups and people (e.g., the ability to explore and get to know educational
and professional contexts, the ability to deal with and sort out difficult situ-
ations, the ability to pursue fair, inclusive and sustainable development’s
goals and ambitions, etc.); and

● foster equal opportunities in educational and professional contexts and
the reduction of any form of discrimination, of undignified jobs, of
underemployment and precariousness.
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